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Abstract 

It is commonly accepted that all forms of education will help people to 
improve themselves and to get better jobs. Many parents believe that 
only a university education will offer their children the opportunity to 
acquire good jobs. But in the field of education, the pivotal role of 
Technical and Vocational Education and Training (TVET) in 
preparing people of all ages and in all socio-economic and cultural 
contexts for productive, satisfying and socially responsible work is a 
global recognized phenomenon. Most countries are now aware of the 
fact that TVET is becoming the gateway to development thereby, 
creating avenues for there citizens participating in the programme not 
minding existing bottlenecks. The provisional needs of developing 
Technical and Vocational Education Training (TVET) for national 
transformation has dilemma s that needs to be handled for 
sustainability. Some of these dilemmas that exist in students and 
parents accepting to get training in TVET are mentioned and it is 
recommended that the students be encouraged to participate fully in 
the practical aspect of TVET. 

 
 
Values are provided to the society by the provision of quality education. 

Communicative and manipulative skills on which effective Vocational Education is 
based also come through educational provision. Without knowledge of reading, writing 
and arithmetic, good Vocational Education cannot be imparted. Okoro (1993) 
confirmed that Vocational education builds on a foundation of good general education.  
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Throughout the globe and particularly in Nigeria a Sub-Saharan African notion 
governments are renewing efforts to promote Technical and Vocational Education And 
Training (TVET) believing that skill formation enhances productivity and sustains 
competitiveness in the global economy. In recent years, concerns have been raised by 
most African countries including Nigeria about the move towards making TVET 
complementary to education (Bhuwanee, 2006).  

 
In Abban and Quarshie (1996), it was pointed out that the paradigm shift 

towards practical skills training with TVET in Africa is increasingly being reshaped to 
make it more effective, efficient and attractive. One of the most important features of 
TVET, as recognized in the globe is TVET’s orientation towards the world of work 
with the curriculum emphasizing the acquisition of employable skills. A decision by the 
African Union report (2007) stressed support four the current vision of African 
governments in developing a new strategy to revitalize TVET in the continent. The 
expectation is that TVET will promote skills acquisition through competency-based 
training. If this vision should materialize, it will require proficiency testing for 
employment in order to promote sustainable livelihood and responsible citizenship.  
 

In an epoch of dramatic political, economical, technological and social 
changes, education needs to help produce a variety of literacy to make current 
pedagogy relevant to the demands of the contemporary era. In the globe today, new 
technologies are emerging and are altering every aspect of the society and culture. Man 
need to comprehend and make use of the emerging technologies both to understand and 
transform the world around him. To this, Kellner, (2002) supported the need for 
embracing technological development of the new era.  
 

In Nigeria, focus is on the new basic education system implemented to focus on 
the integration of education, technology, and development. This form of education is 
introduced to enhance the interest of the youths towards technology.  In the recent 
years, the event is changing as technology is increasing. There is no gainsaying that 
technical education subjects are gaining more ground because of the examples given by 
the Asian Tigers.  
 

The rapid technological developments being witnessed in the early years of the 
twenty-first century, together with the forces of globalization, are likely to lead to 
radical changes in the world of work as the century proceeds. UNESCO (2002) stressed 
that, the changing nature of work is already perceptible in both urban centers and in 
rural communities. For people to lead productive, peaceful and satisfying lives, human 
development must keep in tandem with the societal changes. Technical and Vocational 
Education Training (TVET) as one of the vital parts of human development, must be 
kept alive in Nigeria if the global challenges are to be on check.  

World  Educators  Forum 
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During the past several years, a variance has been evident in many countries 
between the skills imparted by the national education system and those demanded by 
the workplace. This variance has been exacerbated in recent years with the integration 
of new technologies in agriculture, oil and gas, industries, banking and almost every 
sphere of professional activities. The integration of these new technologies have in no 
small measure, exerted pressure on the society that there became need to narrow the 
gap between what is taught in schools and what is expected in the job market thereby, 
bringing into focus the issue of transformation in the education sector. 
 

Narrowing the gap between education and the world of work is thus a priority 
for most governments. This is because the potential economic and social benefits to be 
derived from increasing the proportion of the population of people that is engaged in 
productive livelihoods like woodwork trade, building trade, Agriculture, electrical 
installation, and other TVET related trades are enormous. Idialu (2007) has it that this 
type of education (TVET) has the economic role of providing qualified manpower 
demanded in the society by changing the individual and in enabling him to use complex 
technology. 
 
Technical and Vocational Education for the 21st Century Development 

Rapid change in virtually all dimensions of life in today’s world is one point of 
concern to educators and leaders of nations. This rapid change brings globalization of 
trade. The globalization of trade means that decisions in one country may have an 
impact on employment opportunities in another country where values and priorities are 
very different (UNESCO, 2002). Workers have greater mobility across borders in this 
increasing globalization of the labour market, yet opportunities are not uniform from 
one country to another or in different segments of society within a given country.  
 

However, some familiar features remain even within the context of the 
changing world and global economy. Equal pay for work of equal value is a commonly 
expressed goal that is seldom put into practice, even in so-called developed countries 
(Jackson, 1989). It is observed that in many countries, status and prestige continue to be 
attached to general university education, and young people and their parents seek career 
paths in the so-called professional occupations than the TVET related areas, even 
though in many countries there are few employment opportunities in these professional 
areas for which the students wish to train.  
 

TVET is often regarded as mediocre, or as a second choice after the so-called 
professional education, regardless of the student’s interests, talents or abilities. Many 
people therefore, dismiss promising and meaningful career paths in areas where 
employment demand is greater, simply because of the stigma attached. Morris, (1996) 
stressed that education systems continue to be directed primarily towards preparation 
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for university education even though the majority of students move directly into the 
labour force after graduation. The investment in training often goes unrealized, as 
young people drop out of training, or having completed it, do not enter the occupational 
field for which they have been trained especially in the area of TVET.  
 

The above not withstanding, Technical and Vocational Education Training 
(TVET) programmes are still in the fore front of making the productive lives of the 
citizens viable. Nigeria is not an exception to the introduction of this type of education 
system that intends to create a better living condition for those who are partakers. In 
Nigeria, Vocational and Technical education subjects are offered in the secondary 
schools. Some technical and vocational education subjects offered in the secondary 
schools include Woodwork, Agricultural Education, Business Education and Secretarial 
Education. Others are Electrical/Electronics, metalwork, Computer Education and 
Home Economics, (Arubayi, 2003). In an analysis of the study carried by Arubayi 
(2003), discrimination of some of the subject areas like woodwork and agriculture 
which arguably, imparts positively on the lives of individuals is increasing. The other 
areas of technical and vocational education have more students during students’ 
enrollment.  
 
TVET and Basic Education  

Indeed, it is the view that TVET and Basic education ultimately fuse to create 
an entirely new and more satisfying educational construct as the old system has failed. 
The resulting synergy would lead to a more broadly defined form of education, more 
able to fulfill its new and elevated global mandate, namely to train future generations to 
be as self determining and self-actualizing as is possible for human beings to be (Esbin, 
2002).  
 

Basic education is a new form of education that teaches literacy and numeracy 
and encourages cognitive, affective and social development and maturation at primary 
and junior secondary school levels. This is a pedagogic experience shared in one form 
or another by the majority of students. No matter what other educational experiences 
may have, the expected experience of basic education is generally formative and is 
expected to be lasting. Looking at this definition, it is understood that the educators at 
this point have the greatest control to effect positively in a life-altering change on the 
students. Yet even a cursory examination reveals that all is not well in basic education, 
given the demands and exigencies of the new economic world order. The only thing 
that will bring the needed proficiency in this form of education is TVET. 
 

It is therefore essential that basic education should reconsider its focus by 
including in its entirety TVET programmes as the entry points into Post basic and post 
secondary education, transition between technical cadres, on the job training, change of 

World  Educators  Forum 
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job, termination, retraining, and so on (Oseni, 2012). While it is crucial to teach literacy 
and Basic Education and certain cognitive, affective and social skills, it is equally 
important to ensure that students are provided with essential information on a wide 
range of subjects. This older approach needs to be supplemented, if not overtaken by a 
more vital and responsive one (Esbin, 2002). Only when this is in place, will TVET 
begin to find its true role and value at the start of the formative education process. 
Students would then be taught how to think in context, but in addition they will be 
taught what to think about. In other words, there should be emphasis from the start on 
helping the students to understand the interrelatedness of life and all the countless 
things within life. Esbin, (2002) noted that by extension, students could be taught to 
begin to view their own individual lives from beginning to end as coming within this 
holistic framework. This would transform their sense of self and how the self relates to 
and has an affinity with the whole system. It would also help to cultivate a healthy 
respect, indeed reverence for both social and environmental development and well-
being.  
 

While it seems obvious that TVET could improve the quality of basic 
education and the TVET-related programs in secondary education and higher 
education, it is not so clear to what extent and the place TVET in primary education. In 
a country in which six years of primary education is all a child might get, the question 
that may arise is ‘at what point is or should that child be introduced to life skills, or 
skills that can be beneficial for future employment in the informal sector?’ To this 
effect it is clear why the country introduces the basic education but with out clear 
definition of TVET program me which defeat the spirit for catch-them-young for 
technology. 
 
Needs for Improving TVET for National Transformation to Reduce Existing 
Dilemma 

If Nigeria is ready and willing to re-examine the TVET programme and its 
value in educational system a bright future is possible. This is evident in the attitude of 
the new generation of youths.  There is hope in the future, that TVET will adequately 
equip students to be more effective in this age of science and technology. To achieve 
this Nigeria government and citizens must embrace TVET, equip it and create enabling 
environment for the programme to excel.  
 

As the world around us is changing fast, there must be an increased emphasis 
on TVET programmes. This will remove the dilemma surrounding TVET programmes. 
Therefore, developing a system that makes learning more involving, interesting, and 
permanent to the students in the various aspects of our educational programmes will 
help the situation.  Uwaifo (2009) suggested that when this system is developed it will: 
i.)  help the trainee to capitalize his interest and abilities to the highest possible degree. 
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ii.)  provide the training that he or she would meet after school. 
iii.)  provide the trainee the manipulative habits and thinking habits required in the 

occupation itself. 
iv.)  provide training on the actual job and in exercise or pseudo job. 
v.)  ensure that training is carried out to the extent that it gives the trainee a 

production ability with which he can secure employment or hold 
unemployment. 

vi.)  make sure that training is given to those who needs it, wants it and can profit 
by it. 

vii.)  ensure that each member of the group has the opportunity to participate as a 
tutor and tutee and 

viii.)  help to properly socialize the entire students and put them on their toe 
(academically), so they cannot be ridiculed by their peer. 

 
The advantages cited above are demonstrations that the field of TVET if 

expanded, will change the interest of the youths in career choice making. It may be that 
there is a sense in which traditional education thinking and training have become too 
narrow to be effective when faced with the challenges of shifting labour markets, 
struggling communities, and the sheer numbers of people of all ages who need some 
assistance in planning and managing their futures, social and economic inequities.  
On this premise therefore, is a serious contention that TVET programme needed to be 
supported. To maintain a standard TVET, government agencies, non-governmental 
agencies, international organizations and individuals must fight the fight of faith by 
providing necessary things needed to kick off the programme effectivly in full and 
sustain it as well.  
 

Some challenges in the TVET which need urgent attention include the quality 
of school based learning, access to TVET throughout life, status and relevance of 
TVET and the link between curricula and work requirements. At the World Congress 
on Technical and Vocational Education in Seoul in 1999, it became clear that these 
(and a number of other issues) were concerns of members of that congress. Therefore, 
improvement on the quality of learning, curricula, status and relevance of TVET will 
go a long way in making TVET a life long leaning for the citizenry. 
 
Conclusion 

While countries, communities and institutions find that the citizens are relevant 
to development particularly in TVET situation, there is much need to seek for 
information that will help them aspire to and maintain sound standards. It is hoped that 
the government will inspire and motivate stakeholders to reform their TVET systems at 
all levels, from policy-making to delivery in all its forms, especially in non-formal 
settings. Policy should be directed to both the structural and the qualitative 
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improvement of technical and vocational education as stipulated in Article 2 of the 
Convention on Technical and Vocational Education (1989). Policy should be 
formulated and technical and vocational education administered in support of the 
general objectives adopted for the educational process as well as for national and, if 
possible, an appropriate legislative and financial framework adopted for improving 
TVET. 
 
Recommendation 

Raising a generation of people who can think for themselves and respect the 
dignity of labour and propel its citizenry into a blossoming economy (Uwaifo, 2009) 
can only be effective when TVET programmes are embraced and the things needed for 
development of the programme are provided, thus solving the dilemma in TVET 
programme. It is therefore recommended that: 
1. workers with high technical skill background, strong enough to transform 

Nigeria into a positive technological breakthrough be trained with the ability to 
meet its immediate demand.  

2. there is need to address the short supply of training materials and basic hand 
tools for skill training for TVET programmes and all stakeholders should 
contribute in providing adequate training materials.  

3. students of all TVET programmes should be encouraged to possess own basic 
hand tools.  

4. the policy makers should ensure that practical lessons are made effective and 
efficient to achieve the desired result of imparting the practical skills necessary 
for the world of work by increasing the times for practical work.  

5. TVET institutes should vigorously promote industrial attachment programmes 
for both staff and students. This will help to realize the quality expected of the 
students in practical skill training, 
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